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Curriculum end goals

ELGs Past and Present KS1 History

Pupils should be taught about:

« changes within living memory, where appropriate, these should be used to reveal aspects of change in national life

« events beyond living memory that are significant nationally or globally (for example, the Great Fire of London, the first aeroplane flight or events
commemorated through festivals or anniversaries)
the lives of significant individuals in the past who have contributed to national and international achievements, some should be used to compare
aspects of life in different periods (for example, Elizabeth | and Queen Victoria, Christopher Columbus and Neil Armstrong, William Caxton and Tim

know some similarities and differences between Berners-Lee, Pieter Bruegel the Elder and LS Lowry, Rosa Parks and Emily Davison, Mary Seacole and/or Florence Nightingale and Edith Cavell)

things in the past and now, drawing on their significant historical events, people and places in their own locality.

experiences and what has been read in class

Past and Present Children at the expected level of
development will:

« talk about the lives of the people around them and
their roles in society

understand the past through settings, characters
and events encountered in books read in class and
storytelling.




Understanding the World: History focus

What will pupils know
and be able to do?

2 -3 years

3 -4years

4 -5 years

Chronology

Retell a simple past event directly related to them in
correct order, e.g., went on swings, hurt knee.

Begin to anticipate times of the day such as mealtimes
or home time.

Begin to know the days of the week (e.g. through song)
and the word today.

Begin to understand some talk about the immediate

Re-tell simple past events related to their own lives in
the correct order.

Begin to describe a sequence of events, real or fictional,
using words such as first ... then ... .

Begin to develop chronological understanding, e.g.
ordering photos of themselves.

Can predict routines linked to established timetabling,

past and future.

e.g. next we will ... .

Know the days of the week, e.g. through song.
Begin to know the months of the year.

Know the difference between long ago and now.

Order modern and old objects or events using everyday
language related to time.

Know ‘my life’ is different from the lives of people in the
past.

Know the days of the week, months of the year and
about New Year.

Begin to experience measuring time with timers and
calendars.

Know that a clock / watch tells us what time it is / when
to do things.

Essential vocabulary

day, night, morning, afternoon, today,
days of the week

before, after, next, now, yesterday, tomorrow

time, week, month, year, later, long ago

What will | explicitly teach?

Where could pupils meet this in provision (this is not exhaustive)?

Specific provision

Wider provision

the class visual timetable

days of the week

months of the year

how to order simple events
ordering vocabulary, e.g. now,
next, then, today, tomorrow
how to use simple timers

what a clock / watch is for
some differences between long
ago and now

Domestic role play

* clock, calendar, cooker, fridge, table
and four chairs, sink unit and
shelving unit, real plates, bowls and
teacups, cutlery, tea towel, teapot,
toaster, and toy vacuum cleaner,
some basic and familiar food packets
/ boxes [ tins, cooking books,
pretend food, telephone, photos of
home, bed and duvet / pillow, lamp,
bedtime stories

aths area
timers
calendars
wooden puzzle clocks (to put
numbers in)
loose parts for ordering objects,
e.g. smallest to largest / vice
versa
season cards for ordering
months picture cards for
ordering
visual timetables for sequencing

Outdoor playing games area
Playing games area (outdoor)

* How many xxx can they complete in xxx time?

= beanbags (different colours)
selection of hoops

balls of different sizes and colours

baskets

skipping ropes

parachute

obstacle course equipment
tunnels

space hoppers

timers

Pupils will also meet this in other
aspects of the provision, for
example, daily visual timetables,
daily maths meetings - calendar ~
day, date, weather, seasons;
when looking at themselves and
their families and how they have
changed; when singing songs
linked to days of the week,
months of the year; through
stories such as Nursery? Not
Today!




Understanding the World: History focus

What will pupils know

and be able to do? 2-3years 3 -4years 4 -5years

Changes within living Show interest in photographs of themselves and Order photos of themselves and talk about how they Compare life for their family now compared to life for
memory other familiar people and objects. have changed (link to their birthday). their family in the past, e.g. their lives full of technology
link to UTW Sci Begin to match adult and baby animals. Develop an understanding of growth, decay and change compared to their grandparents’ lives with little

(link to ence Observe changes in the weather and in their over time. technology.

and UTW Geography - environment. Make observations of animals and plants and explain Explore the ways in which life has changed over the time
Seasonal Change) why some things occur and discuss changes. of our parents, grandparents and great-grandparents.

Observe and talk about changes in the seasons and Develop an understanding of how houses, clothes,

weather. transport and toys have changed over time.

Know about life cycles, e.g. butterfly and frog, and

recognise that humans (and animals) change over time,

e.g. from foetus to baby, to toddler, to child, to teenager,

to adult, to elderly.

Relate the changing seasons to the passing of time.

Essential vocabulary old, new, young, weather, day, night order, change(d), grow(th), season, die (plants) past, present, life cycle, adult, toddler

What will | explicitly teach? Where could pupils meet this in provision (this is not exhaustive)?

Specific provision Wider provision

the differences between adult and baby Outdoor science area Small world Investigation area Pupils will also meet this in other aspects of
animals = thermometer = historical and * magnifying glasses the provision, for example: bring your
weather and seasons * windmills, twisters, modern figures » sorting hoops (sorting seasonal clothes) grandparent to school days; when reading
changes in animals and plants and life turbines, ribbons, historical and * naturaland interesting seasonal artefacts, e.g. historical / seasonal stories; when walking to
cycles scarves to explore modern doll's pinecones, acorns, conkers and from school observing people and

how familiar things have changed over movement and wind house furniture plants for observation weather; when learning about themselves
time, e.g. toys, houses, transport rain collectors / rain historical and rotting fruit / veg and looking at their families and similarities
how to compare, e.g. what life was like for gauge modern cars photos of humans and animals for ordering and sorting and differences. Routines should also

them compared to what life was like for * Cameras, iPads animals and their butterfly eggs / caterpillars incorporate daily conversation about the
their grandparents young for frogspawn days / month / season / weather.

matching




Understanding the World: History focus

What will pupils know
and be able to do?

2 -3 years

3 -4years

4 -5 years

Their families (link to
Geography and RS)

* Have a sense of own immediate family and relations and
pets.
In pretend play, imitate everyday actions and events
from own family and cultural background, e.g. making
and drinking tea, going to the barbers, being a cat, dog
or bird.

* Notice differences between people.

Begin to make sense of their own life-story and family's
history.

Enjoy joining in with family customs and routines.
Recognise and describe special times or events for family
or friends.

Linked to family / friends, show interest in different
occupations and ways of life indoors and outdoors.

Talk about past and present events in their own life and
in the lives of family members.

Know about similarities and differences between
themselves and others, and among families,
communities, cultures and traditions.

Linked to their family / people they know, understand
that when you grow up you don’t go to school, you go to
work and name some of the jobs they could do.

Essential vocabulary

family, same, different, pretend, sibling names, mum(my),
dad(dy), brother, sister

grandparent (and other words, e.g. Nan / Nana / Grampy),
parent, special, celebrate, birthday, party

relation, cousin, auntie, uncle, great-grandparent, job

What will | explicitly teach?

Where could pupils meet this in provision (this is not exhaustive)?

Specific provision

Wider provision

similarities and differences
between their families and other
families

positive attitudes about the
difference between people

key customs, routines, special
times, events and celebrations for
different families / religions /
cultures

different occupations linked to
people in their community and
those who help us

special places and places of
significance

Domestic role play

cooker, fridge, table and four
chairs, sink unit and shelving unit,
real plates, bowls and teacups,
cutlery, tea towel, teapot,
toaster, phone, clock and toy
vacuum cleaner, some basic and
familiar food packets / boxes /
tins, cooking books, pretend
food, telephone, photos of home,
bed and duvet / pillow, lamp,
bedtime stories

Themed role play (celebrations
from other cultures)
* special clothing from a range of
cultures
appropriate food, packets,
dishes, bowls, pans, cutlery /
utensils
decorations
photos of their families having
celebrations
photos of special places, e.g.
synagogue

Bikes and trikes
bikes
trikes
scooters
ride-in cars (if appropriate age wise)
scooter boards
real-life uniforms — firefighter
paramedic, police person, engineer
props such as bandages / first aid kits,
hose, bell, traffic cones / signs / mark
making materials

Pupils will also meet this in other aspects of
the provision, for example: when celebrating
key customs, traditions and events as a school;
in assemblies, productions and when special
visitors come in. Members of the community
should be actively encouraged to spend time
with pupils sharing their experiences, expertise
and aspirations.

Care should be taken to ensure all religions
and cultures are celebrated at some point
throughout the year linked to the families in
your school.




Understanding the World: History focus

What will pupils know
and be able to do?

2 -3 years

3 -4 years

4 -5 years

Significant people /
events locally

* Enjoy playing with small world reconstructions,
remembering and building on first-hand experiences,
e.g. visiting farms, garages, train tracks, walking by river
or lake.

* Talk about people who are significant in their lives.

* Know about one famous explorer (linked to structured
story time).

Show interest in the lives of people who are familiar to
them.

Remember and talk about significant events in their own
experience.

Know about Queen Elizabeth Il, e.g. linked to The
Queen’s Hat structured story time text.

Know that we now have a King.

Comment on images of familiar situations in the past.
Give one cause of an event, e.g. linked to pirates /
dinosaurs.

Name people who help others in the community and talk
about their different roles.

Know about one significant inventor and one significant
explorer through stories.

Essential vocabulary | baby, people, simple place names, e.g. garage, shop, farm jobs, King, Queen, celebration, a long time ago jobs, work, inventor, explorer, character, cause

What will | explicitly teach? Where could pupils meet this in provision (this is not exhaustive)?

Specific provision Wider provision

significant people in their lives Small world

and in their community (and » castles and knights / princesses /
their roles), including those who dragons

help others people / peg people

significant events in their lives, artificial grass

e.g. birthdays, starting school roads and railway track

about Queen Elizabeth Il and the blocks

King vehicles

about the life of one explorer glass pebbles, shells and pebbles
and one inventor (through books trees and greenery

Mud kitchen
dinosaurs

Building and constructing area
large loose parts
bones planks and boxes
trowels stacking crates
brushes poles
logs / stones [ trees / pebbles / glass tyres / wheels / seats
pebbles / foliage blankets
Water dressing up and props
pirates school assemblies about
pirate ships important events and people
/ stories) farm coins linked to the wider PSED /SEMH
causes of events, e.g. through shops crocodiles curriculum.
pirate stories police station / fire station / garage Sand
/ bus station / train station * Dpirates
log slices * spades/ trowels / forks / sieves / buckets
* coins [ jewels

Pupils will also meet this in other
aspects of the provision, for
example: when visitors from the
local community come in;
through visits to the local area,
e.g. local religious buildings;
through simple class assemblies
and (where appropriate) whole




Understanding the World: History focus

What will pupils know
and be able to do?

2 -3 years

3 -4 years

4 -5 years

Understanding the past | *
through story

Learn about changes in living memory through
stories about babies and young children.

* Notice some differences between then and now when
reading nursery rhymes and stories, e.g. Five Currant

Buns in a Baker’s Shop.

Talk about common themes in stories about historical
figures, e.g. bravery, difficult choices, kindness.
Compare and contrast characters from stories,
including figures from the past.

Essential vocabulary

baby, big, little, change, same, different

difference, then, now, old, new

history, character, compare, brave, kind, choice

What will | explicitly teach?

Where could pupils meet this in provision (this is not exhaustive)?

Specific provision

Wider provision

how to find information from books about
how humans change

drawing attention to the difference
between then and now when reading books
e.g. What do you notice about their house?
How is it different from your house?

how to empathise with historical
characters, e.g. What sort of person did
Matthew Henson / Amelio Earhart need to
be to explore the Arctic / fly a plane on her
own? (and associated vocab, e.g. brave)
how to compare and contrast characters
from the past, e.g. by discussing good and
bad characters (Herod in the Christmas
story, Ravana in Diwali)

Stage area

* props [ costumes from
familiar stories and
rhymes / linked to
significant people they
have learnt about for
children to explore and
perform with, e.g. Miss
Polly had a dolly, First
Heroes — Explorers /
Inventors / The Queen’s
Hat
books linked to the above
as prompts

Small world

historical and modern figures
historical and modern doll's house
furniture

historical and modern cars
animals

people / peg people

artificial grass

roads and railway track

blocks

vehicles

glass pebbles, shells and pebbles
trees and greenery

farm

log slices

pirates / dinosaurs

Book area

* fiction books about the past
(these should be familiar to
pupils) e.g. The Queen’s Hat
non-fiction books that have
clear images of the past for
discussion
non-fiction books about
explorers / inventors that have
been read to pupils
variety of artefacts / photos /
pictures for pupils to handle
and look through
story images for ordering /
sequencing

* Pupils will also meet this in other
aspects of the provision, for
example: inescapable texts linked
to different aspects of the
provision; suggested stories that
are sent home as sharing books;
stories linked to geography and
RS which teach messages about
different cultures and traditions;
stories linked to science which
explore lifecycles and changes, as
well as key celebration stories
throughout the year, e.g. the
Christmas story.




Understanding the World: History focus

What will pupils know
and be able to do?

2 -3 years

3 -4 years

4 -5 years

Enquiry (including *
interpretation,
comparison,
similarities and
differences)

natural world.

Comment and ask questions about aspects of their
familiar world, such as the place where they live or the

Learn that they have similarities and differences that
connect them to, and distinguish them from, others.

Show an interest in the past when reading stories or
looking at images.

Notice similarities and differences.

Look at or touch objects from the past and comment on
their appearance.

Begin to ask questions about artefacts, suggesting what
they might be used for.

Comment on images of familiar situations in the past.
Begin to make some accurate comparisons between
modern and old objects.

Find answers to simple questions from writing or a
picture.

Look at books, videos, photographs, pictures and
artefacts to find out about the past.

Essential vocabulary | same, different, place, live

what, how, explore, look, question

compare, younger, older, similarities, differences

What will | explicitly teach?

Where could pupils meet this in provision (this is not exhaustive)?

Specific provision

Wider provision

how to ask questions about the world around
them

similarities and differences

how to describe objects / scenes from the past,
modelling correct vocabulary

stem sentences, e.g. / think it is a ... because ...
how to compare things modelling stem sentences,
e.g. This one has .... but this one hasn’t ... This one
is made from ... but this one is made from ...

how to find answers to simple questions through
reading / looking at videos / photos

Investigation area

*  magnifying glasses

* sorting hoops

* range of toys to sort, old
and new.
range of technology for
exploring, e.g. old phones,
radios, tapes, CDs etc.
range of artefacts to
explore, e.g. household
objects

Painting area Book area

* paint .

* paint brushes

* paper

* materials / tools to
add texture to paint,
e.g. sand / sawdust
artefacts, e.g. old
fashioned toys for
observational

painting

the past for discussion

fiction books about the past (these should be
familiar to pupils) e.g. The Queen’s Hat
non-fiction books that have clear images of

non-fiction books about explorers / inventors
that have been read to pupils

variety of artefacts / photos / pictures for
pupils to handle and look through

story images for ordering / sequencing

Pupils will also meet this in other
aspects of the provision, for example:
when comparing themselves and their
families with others; when exploring
the outdoors and nature, e.g. plant
growth, seasonal changes, weather;
when comparing size, shape and
colour in mathematics.




Curriculum end goals

ELGs People, Culture and Communities

KS1 Geography

Children at the expected level of development will:

+ describe their immediate environment using
knowledge from observation, discussion, stories,
non-fiction texts and maps

know some similarities and differences between
different religious and cultural communities in this
country, drawing on their experiences and what
has been read in class

explain some similarities and differences between
life in this country and life in other countries,
drawing on knowledge from stories, non-fiction
texts and when appropriate — maps.

Locational knowledge

Name and locate the world’s seven continents and five oceans.
Name, locate and identify characteristics of the four countries and capital cities of the United Kingdom and its surrounding seas.

Place knowledge

Understand geographical similarities and differences through studying the human and physical geography of a small area of the United Kingdom,
and of a small area in a contrasting non-European country Human and physical geography.

Identify seasonal and daily weather patterns in the United Kingdom and the location of hot and cold areas of the world in relation to the Equator
and the North and South Poles.

Use basic geographical vocabulary to refer to: key physical features, including: beach, cliff, coast, forest, hill, mountain, sea, ocean, river, soil,
valley, vegetation, season and weather and key human features, including: city, town, village, factory, farm, house, office, port, harbour and shop.

Geographical skills and fieldwork

Use world maps, atlases and globes to identify the United Kingdom and its countries, as well as the countries, continents and oceans studied at this
key stage.

Use simple compass directions (North, South, East and West) and locational and directional language [for example, near and far; left and right], to
describe the location of features and routes on a map Geography — key stages 1 and 2 3.

Use aerial photographs and plan perspectives to recognise landmarks and basic human and physical features; devise a simple map; and use and
construct basic symbols in a key.

Use simple fieldwork and observational skills to study the geography of their school and its grounds and the key human and physical features of its
surrounding environment.




Understanding the World: Geography and RS focus

What will pupils know
and be able to do?

2 -3 years

3 -4 years

4-5years

Locational Knowledge

Name and locate areas around nursery and grounds
and recognise features.

Name the nursery and nursery group they belong to.

Name the different areas in the nursery.
Name some features in the nursery.

Name the school.

Recognise, name and locate areas around the school
setting and the grounds, e.g. playground, hall, wild
garden, library, forest school, trim trail etc.

Discuss their immediate environment using
knowledge from observation, discussion and maps.

Name and locate areas in the school community.
Discuss the area surrounding the school using
knowledge from observation, discussion and maps.
Recognise the different areas and places in the
community, e.g. religious / important buildings,
shops, park, playground, road and road signs.

Name, locate and talk about one other country, linked
to what they have read, e.g. Celebrations around the
World, Anansi and the Golden Pot (Ghana).

Essential vocabulary

nursery, classroom, outside area, toilets, cloakroom
(localise for your school)

lunch hall, playground, trim trail, library, garden
(localise for your school)

local shops, church, playpark, river, carpark, bridge
(localise for your school)

What will | explicitly teach?

Where could pupils meet this in provision (this is not exhaustive)?

Specific provision

Wider provision

names of key locations in the
setting

names of key locations around
school

names of key locations in the local
community

how to look at basic maps and find
information

how to draw simple maps

Small world

* animals
people / peg people
artificial grass
roads and railway track
vehicles
glass pebbles
trees and greenery
dolls house

Outdoor science area
magnifying glasses
collecting pots
cameras
natural loose parts
pictures to match to different
locations in the environment
clip boards / mark making
materials, e.g. for bark rubbings /

Workshop / junk modelling area

* range of materials including
paper, fabric, foil

* joining equipment including clips,
tape, glue

* junk modelling equipment

* natural materials

Pupils will also meet this in other
aspects of the provision, for example:
when on trips in the local area; when
role playing day-to-day life, e.g.
school / nursery; and when looking at
books, maps and photos. Stories will
play a key part in developing pupils’
geographical vocabulary.

about life in another country log slices
shells and pebbles

blocks

brick rubbings




Understanding the World: Geography and RS focus

What will pupils know and
be able to do?

2 -3 years

3 -4 years

4 -5 years

Place Knowledge

Explore and respond to different natural phenomena in
their setting and on trips.

Enjoy playing with small world reconstructions, building
on first-hand experiences, e.g. visiting farms, garages,
train tracks, walking by river or lake.

Begin to name some human and physical features, e.g.
park, river, street, sea.

Learn that they have similarities and differences that

connect them to, and distinguish them from, others, e.g.

similar and different homes.

Know that there are different countries in the world, using
stories and discussions about holidays.

Talk about the differences they have experienced or seen in
photos.

Know the name of the place and street in which they live.
Know about a city, e.g., London and that it is in England. Know
some key features in London, e.g., Buckingham Palace, Big
Ben, London Eye and how it is different from where they live.
Name physical and human features from stories, e.g. woods,
forest, city, ocean.

Know key facts about another country including some
physical and human features (including weather patterns)
and how life is different there from where they live.

Name the city / town / village / country in which they live and
the street where their home and school are.

Know what type of house they live in.

Talk about and name the physical and human features of
their local environment and how environments might vary
from one another.

Name and describe human and physical features of the places
they have visited and places from stories, e.g. beach, island,
fields, mountain.

Essential vocabulary

park, shop, garage, road, same, different

place, street, holiday, city, London, difference

town, village, country, island, compare

What will | explicitly teach?

Where could pupils meet this in provision (this is not exhaustive)?

Specific provision

Wider provision

names of different physical and

Small world

Construction area (indoor)

Book area

Pupils will also meet this in

other aspects of the provision
for example: through forest
schools, walks around the local
community; through videos of
specific environments to
support story contextualising,
e.g. Tiddler — watch video of fish
in ocean, The Queen’s Hat —
watch videos of London
landmarks.

range of non-fiction books
linked to places, counties
holidays

atlases (age appropriate)
globe

puppets from around the
world tucked into relevant
books

props from different
countries

Meccano (or similar) .
Duplo (Nursery) Lego (or similar)
Connetix (or similar)

animals .
people / peg people .
artificial grass .
roads and railway track Stickle Bricks (or similar)

garage and vehicles * blocks

glass pebbles Outdoor construction / large loose parts

trees and greenery (for building life-sized maps)

dolls house * stacking crates, wooden planks, poles and blocks
log slices * den covers, camouflage nets

shells and pebbles * tyres, rope floor mats

blocks
shops

human features through small
world play

similarities and differences in
physical and human features of
different places

a key city and some physical /
human features

a key country and some
physical / human features
different types of houses




Understanding the World: Geography and RS focus

What will pupils know

and be able to do? 2-3 years 3-4years 4 -5 years

Seasonal changes and | * Observe the weather through first hand experiences. Know the difference between day and night, dark and Know the names of the seasons and what the weather is
weather (linked to * Name simple weather types, e.g. rain, snow, sun, wind. light. / can be like in each.

UTW-science / natural * Know the difference between hot and cold, wet and dry. Name more weather types, e.g. storm, thunder, Talk about the changes that each season brings in
lightning, rainbow, cloudy. relation to their environment: the clothes they wear, the
Know that we wear different clothes for different weather and the plants.

weather. Describe how trees and plants change in different
seasons.

Know that some animals store food for the winter.
Know that some animals hibernate in the winter.

world)

weather, day, night, light, dark, storm, thunder, lightning,

_ autumn, winter, spring, summer, season, hibernate
rainbow, cloudy ! ! e ! '

Essential vocabulary rain, snow, sun, wind, wet, dry, hot, cold

What will | explicitly teach? Where could pupils meet this in provision (this is not exhaustive)?

Specific provision Wider provision

the different types of weather Outdoor science area Water area Investigation area Pupils will also meet this in other

the different types of clothing we wear * thermometer * warm and cold water * magnifying glasses aspects of the provision, for example:
for different weather types * windmills, twisters, turbines, * dolls * sorting hoops (sorting seasonal when reading seasonal stories /

the difference between hot and cold, ribbons, scarves to explore * small world people and sea clothes) stories about day and night; when
including items that are hot and cold movement and wind creatures light board / light panel, colour washing their hands (wet and dry and
the difference between day and night rain collectors / rain gauge towels Perspex blocks / paddles, mirrors, hot and cold); and when walking to
and what we do during the day / at night cameras, iPads paper towels telescopes, kaleidoscopes and from school. Routines should also
the seasons and what happens in each, different materials torches, fabric, dark tent incorporate daily conversation about
linked to weather, trees, animals and ice natural and interesting seasonal the days / month /season / weather.
themselves, celebrations and clothing artefacts, e.g. pinecones, acorns,
conkers




Understanding the World: Geography and RS focus

What will pupils know
and be able to do?

2 -3 years

3 -4 years

4 -5 years

Geographical Skills and
Fieldwork

Describe what they see in their immediate school
environment / local community using simple language, e.g.
tree, house, shop, pond, river, road, flats, park.

Begin to remember their way around familiar
environments.

Respond to some spatial and positional language.

Explore how things look from different viewpoints including
things that are near or far away.

Describe what they see using a wide vocabulary.

Describe a familiar route.

Discuss routes and locations, using words like ‘in front of’
and ‘behind’.

Use simple maps, recognise water as blue and land as green
on the maps.

Use physical resources, e.g., floor mats, small world, loose
parts to make simple representations of maps to identify
water / land.

Draw simple maps of their environments or linked to stories
/ curriculum, e.g. a treasure map.

Draw information from a simple map.

Begin to use atlases and globes to find where they live /
where people / animals from the stories they have
encountered live.

Essential vocabulary

field, playground, garden, trim trail, pond, shed (localise for
your school)

house, flats, shop, park, map (localise for your school)

atlas, globe, find, country, information

What will | explicitly teach?

Where could pupils meet this in provision (this is not exhaustive)?

Specific provision

Wider provision

observational skills

Small world

vocabulary linked to the local environment * animals
how to use / draw information from simple = artificial grass

maps

how to make simple maps

roads and railway track
glass pebbles

how to use atlases and globes to find trees and greenery
where they live and where people and dolls house

animals from stories live

log slices

that land is often green and water blue shells and pebbles
when looking at simple globes / maps blocks

string / wool

large rolls of paper and mark making
materials for pupils to crate maps / put
their small world on

» stacking crates community

camouflage nets atlases

tyres paper

rope pens

floor mats pencils
stickers
string

hole punches
staplers

Large loose parts / outdoor Weriting / drawing area Pupils will also meet this in other
construction = examples of simple maps and ariel aspects of the provision, for example:
(for building life sized maps) views of the school / their when making observations on

environment walks; when on trips out in

»= wooden planks, poles and blocks story books linked to maps, e.g. the local community.
= den covers Martha Maps it out
-




Understanding the World: Geography and RS focus

What will pupils know
and be able to do?

2 -3 years

3 -4 years

4 -5 years

People and
Communities, including
different religious and
cultural communities

Make connections between the features of their family
and other families.

Notice differences between people.

In pretend play, imitate everyday actions and events
from own family and cultural background, e.g. making
and drinking tea, going to the barbers, being a cat, dog or
bird.

Enjoy joining in with family customs and routines.
Recognise and describe special times or events for family
or friends.

Show interest in different occupations and ways of life
indoors and outdoors.

Continue developing positive attitudes about the
differences between people.

Talk about their immediate family and community and
some of their routines, culture and celebrations.
Recognise that people have different beliefs

and celebrate special times in different ways.
Understand that some places are special to members of
their community.

Name people who help others in the community and talk
about their different roles.

Know about similarities and differences between
themselves and others, and among families,
communities, cultures and traditions.

jobs, difference, special, event / celebration (localise for

community, belief, mosque, synagogue, church, similarities

Essential vocabulary family, same, different, pretend

your school)

(localise for your school)

What will | explicitly teach?

Where could pupils meet this in provision (this is not exhaustive)?

Specific provision

Wider provision

similarities and differences between
their families and other families
positive attitudes about the differences

between people

key customs, routines, special times,
events and celebrations for different
families / religions / cultures

different occupations linked to people
in their community and those who help

us

special places and places of significance

Domestic role play

* cooker, fridge, table and four
chairs, sink unit and shelving unit,
real plates, bowls and teacups,
cutlery, tea towel, teapot, toaster,
phone, clock and toy vacuum
cleaner, some basic and familiar
food packets / boxes / tins, cooking
books, pretend food, telephone,
photos of home, bed and duvet /
pillow, lamp, bedtime stories.

Themed role play (celebrations
from other cultures)
* special clothing from a range of
cultures
appropriate food, packets,
dishes, bowls, pans, cutlery /
utensils
decorations
photos of their families having
celebrations
photos of special places, e.g.
synagogue

Bikes and trikes

bikes

trikes

scooters

ride-in cars (if appropriate age wise)
scooter boards

real-life uniforms — firefighter
paramedic, police person, engineer
props such as bandages / first aid
kits, hose, bell, traffic cones / signs
/ mark making materials.

Pupils will also meet this in other aspects
of the provision, for example when
celebrating key customs, traditions and
events as a school, in assemblies,
productions and when special visitors
come in. Members of the community
should be actively encouraged to spend
time with pupils sharing their
experiences, expertise and aspirations.
Care should be taken to ensure all
religions and cultures are celebrated at
some point throughout the year linked
to the families in your school.




